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ABSTRACT 

This paper describes the development of a reading 
program based on popular television broadcasts. The project yas 
carried out in one inner-city middle school — sevfiuth and eighth 
grades — (Rhodes Middle School, Philadelphia) • The aims of the project 
were to use television as a means for children to read and for 
drawing administrators and teachers into utilizing the television 
teaching technique. The Individualized Television Reading Program was 
used by four teachers and 850 students over a 5-week period. A survey 
determined the students* favorite programs, which were then 
video-taped and their scrip^::s obtained. Classroom exercises in which 
the script was the basic resource enabled the students ':o use the 
television dialogue while working on skill lessons for reading. The 
project appeared to be successful, generating positive response from 
students and teachers, reducing absenteeism and discipline problems 
among the experimental group, and eliciting requests for the program 
from other schools in the city. Although the interest was high, and 
expansion of ti;.e program into many schools was assured, there 
appeared to be a need for additional evaluation to ascertain reading 
achievement and motivation to learn in measurable terms. (HR) 
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Bernard Solomon 



THE INDIVIDUALIZED TELEVISION READING PROGRAM 

(Practicum report submitted to meet requirements for the degree of 
Doctor of Education, Nova University, Ft. Lauderdale, Florida.) 

The E. W. Rhodes Middle School, Philadelphia, Pennsylvania 

Solomon describes a project to introduce a reading program based upon 
the classroom out of popular television broadcasts into one inner-city 
middle school. The aims of the project were to use television as a 
means for children to read and for drawing administrators and teachers 
into utilizing the television teaching technique. The Individualized 
Television Reading Program was used with four teachers and 850 students 
over a five-week period. A survey was used to determine the children's 
favorite programs, which were then video-tapes and their scripts ob- 
tained. Classroom exercises in which the script was the basic resource 
enabled the Su dents to use the television dialogue while working on 
skill lessons. The project appeared to be successful, generating posi- 
tive response from students and teachers, reduction of absenteeism and 
discipline problems among the experimental group and eliciting requests 
for the program from other schools in the city. Although the interest 
generated has been high, and expansion of the program into many schools 
viftuilTy assured, the author believes that additional evaluation is 
required to ascertain reading achievement and motivation- to learn 
in measurable terms. 



iTie purpose of this practicum was to implement 
the Individualized Television /ieading Program in one 
inner-city middle school and draw those administrators 
and teachers who are charged with the responsibility 
of teaching reading into utilizing thin innovative 
method for the following school year. The response 
v;as so overwhelming that in addition to a coiiimitment 
Tor change in the one middle school, many other 
schools in Philadelphia now wish to participate as 
well as other school systems across the nation. 
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lNi'HODl]CTlON 

Raising reading achievement levels has been a 
difficult task especially in the inner-city school. 
'Phere is a variety of reasons why many students read 
poorly or not at all. One reason is that students 
have not been motivated to read. It is with this 
area- motivation- that The Individualized Television 
Reading Propram was developed. 

Television represents an exciting and entertaining 
part of an individual's life. Heretofore, television 
has not been utilized as a positive device in reading 
instruction in the schools. By determining children's 
favorite programs, videotaping and acquiring the 
scripts, developing a prescription for reading skills 
attack from the scripts, an highly exciting and 
captivating program was developed to motivate students 
to read. 

The Individualized Television Reading Program is 
flexible and suits the needs of the students. However, 
a peneral s^mtax can be distinguished with various 
learning phases. 
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Although the long range objective is to change 
the way reading is taught, the mini -practi cum dealt 
with the first phase of a grand scheme- one inner 
city middle school's commitment to use the Individualized 
Television Reading Program. 

The Individualized Television Reading Program was 
used with four teachers and 6^0 students over a five 
week period ending in June 1973* '-l-'he results- noted 
in testimonials from students, teachers, and administrators- 
were overwhelmingly positive. The excitement generated 
from this ini tially-*perceived success brought national 
medi a coverage . 

Although the interest generated has been exceptional 
and expansion into many schools virtually assured, 
substantial and reliable evaluation procedures must be 
used to ascert^?in the measureable effects in terms of 
reading achievement and motivation to read. 
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1^-2 lllDIVIDUALiZED TELEVI310 

re;,ding phograk 

iJ-;' .:ernard Solonon 



Administrator- The Individualized Television Reading Progr 
Kini-Prac ticum held at The E.V/. Hhodes Kiddle School 
'^^th and Clearfield Streets, Philadelphia, Pa. 



One of the r'^^Btest difficulties facing educators 
toda: is in the area of readinp instruction. Vast 
suiTis of none;" have been spent onl7r to realize failure 
in sirnif icantl:' altering many students' poor achievement. 
Students in larre numbers are not being motivated to 
read. Commercial reading programs have failed to solve 
the problem. 

The Individualized Television Reading Program was 
developed specifically to motivate students to learn 
to read. This i^iter ar^d an associate conceived and 
created the new technique. 

Dii;S(J;UPT10iJ OF 'I^lJ^; II^Jl Vli;UALIZii;D 

The Individualized Television Reading Program 
utilizes current television programs to motivate 
students to learn to read» The basic element is that 
by capturing the aire adjT^xis ting excitement of 
popular television programs, a reading experience will 
develop. 



All the 850 seventh and eighth grade students in 
the Rhodes Kiddle School in Philadelphia participated 
in The Individualized Television Readinft Program. The 
students participated vrith the four Language Resource 
Center (LkC) teachers- a LhO teacher is one who offers 
lanruare arts materials to all the students. All 
students in the school were scheduled for two LH(J classes 
a week. Initially the sample population, arbitrarily 
chosen by the principal, v;as to be limited to the 85^0 
seventh and eighth rvBde students. Hov/ever, after a 
short period of time, the fifth and sixth r:rade students 
demanded that they participate. V/here possible the 
lower grades were accomodated; other students not in 
the program vjere permitted to borrov; scripts even 
thou^jh they did not see the videotape. Sanford and 
Son, Kunr Fu, Lucy, 'iTae F.ol, Hission Impossible were 
some of the programs listed by the students as their 
f avori* 3S . 

Once the favorite prorram.s v:ere identified (a 
small demographic tirpo survey v:as made amonf: the 
students) videotapes of those prof^raris vjere made. 
Permission was soufht and pranted. Ploviever, it was 
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an extremel;: difficult task to initially obtain 
permission. 3ut after the television executives 
realized that the project x-;as purely educational and 
not connrrercial, the assistance flowed and the 
executive producers proved, to be extremely generous 
and helpful. 

With the videotapes and their accompanying 
scripts the basics viere present for building: a r^-^cding 
program. "Hie teachers analyzed the needs rf: the 
sttidents and identified ^^hat they felt to be the most 
outstandinr skills deficiencies. Exercises, using the 
script B3 the basic resource, v:ere made so that students 
vjould wse the actual television dialogue when working 
on skills lessons. '±he scripts, broken into segments 
and exercises, vjere developed by this vrriter, the 
reading specialists, and the participating teachers. 

i"'he scripts and exercises were then duplicated by 
the school system's printing facilties. Dubs of the 
videotapes were made for classroom use. 'I'vro videotape 
machines and monitors( also an HF Converter to permit 
use with a larre screen television) were shared 
l:etween the four teachers. A schedule was devised 
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SO that the use of the videotape rriachines would he 
efficient. 

Once the ^^aterial \^rs prepared and duplicated the 
teacher raade use of the material in the following 
i-7ay( individuality in format use encourajr^ed inhere 

this woTild benefit the stxidente) : 



A serment (ten to "0 pares) of the script is 
ri^^en to each participant. This script ser-""ent corresponds 
to the video sen''ient to be shoxm. 

Generally, this phase was used in a structured way 
where the teacher introduced the lesson andj in many cases^ 
began to discuss the slrills which v;ere eventually going to 
be taurht. 

?has e 11^ Video Viewinr^ 

ihe participants view the television sep:ment. 

An interesting: but unexplained phenomenon often 
took place durinp; this phase- the students tended to 



Phases : 




Phase I- 3crit)t Skirimi 
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follow the script and looked up occasionally at the 
screen ♦ V/hy the students did not place the scripts 
aside and enjoy the show is unknovm. However, each 
program developed a reading pa.ce which many students 
followed. This phase usually coincided with the 
program's format and would normally end at a natural 
break- the commercial. 

Phase II I- The Mini Lesson 

Each script segment lends itself to particular 
skills. Some segments are more suitable for inference 
skills while others are better suited for different 
sorts such as phonics, sequence, etc. Maximum use is 
made of these segments so that the presentation of the 
skill is done at the most opportime time. Therefore, 
the instructor introduces the skill at this phase 
vjhich tends to be more natural than with artificially 
devised material. 

Phase IV- The Mini Exercise 



'ihe skill is reinforced by a mini exercise which 
is extracted from the actual video portion viewed. 
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Phase V-- Television Acting 

The students use the actual script to act out the 
parts. A student-director is chosen to help in the 
"production." Heferral is made back to the videotape 
to obtain pronunciation, inflection, inference, etc. 

Phase VI- Enrichment Activities 

Enrichment activities occur such as creative 
writing, script development, television taping, etc., 
to further the individual abilities of the students. 

THE REQUIRED INPUTS 

It is beyond the scope of this mini-practicixm to 
elaborate upon the psychology of many school administrators. 
Suffice it to say there was considerable politics 
involved especially from those who feared anything new 
and innovative. However, the escential approval of 
the district superintendent, the principal, the teachers, 
and students was obtained. 

TIME SPAIN! 

The mini-practicum covered a five week period ending 
in Jxme 1973. 
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Elaborate staff and funding was not needed. The 
teachers were piven a one hour demonstration and then 
v;ere supervised in the classroom for two days by this 
writer or his associate. No additional staff was used 
and once the teacher felt comfortable using the 
videotape machine she was left in total control of 
the program in her classroom. 

Videotape machines and tapes which ^^^ere sitting 
idle in the school X'jere used for this project. 

The only remaining cost was for duplicating which 
was absorbed in the operating budget of an interested 
associate superintendent . 

THU; LOm RANGK ObJJbiCJTlVE 

This writer wishes to change the way reading is 
taught by encouraging school systems to replace dull, 
boring, monotonous material with brilliant, captivating, 
enjoyable, and exciting reading matter. Through the 
success of the Individualized Television Reading Program 
and its coverage in the media, school systems might be 



encouraged to reevaluate their ovm approach to the 
teaching of reading and therefore change their present 
techniques. Substantive and reliable evaluation must 
categorically support observed achievement in order to 
further the use of this technique. However, this long 
range endeavor is beyond the scope of this mini-practicum. 

THE MI NI-PRACT ICU14 OBJECTIVE 

The objective of this mini-practicum was to obtain 
the acknowledgement of the principal, four teachers, 
and students (8^0) in one inner city middle school 
that The Individualized Television Reading Program had 
sufficient merit to warrant its continuation for the 
following school year. If the administrators and 
staff had agreed to change their techniques towards 
the teaching of reading then the goal would have been 
reached. 

EVALUATION 

"Hard Data" as to absolute achievement levels 
are necessary for responsible judgements on the 
program^s long range effects. A- full research and 
evaluation design v;as beyond the scope of this mini- 



10 



practicum as the purpose was to achieve a commitment 
toward change and the results were based on interviews . 

ME^IBODOLOGY, GOLLiiiUTlON , AND TrtSATMENT 
OF THE EVALUATIVE MATERIAL 

At the onset, the evaluation design consisted of 
a method of soliciting opinions, attitudes, and 
general feelings toward The Individualized Television 
Reading Program. However, after one week the teachers 
were enthusiastically relating astoimding success. 
This enthusiasm x^ras sustained throughout the entire 
practicvm period. No specific evaluation was necessary 
as the principal and teachers volunteered written 
statements for publication in the school district's 
newsletter. The Philadelphia Inquirer, The New York 
Times, and personal interviews for Newsweek Television 
Nev7service ( a national television service) and WCAU-TV 
(the local CBS ovmed and operated station.) 

As the press was highly skeptical and most 
thorough in its investigation, the stories and 
television coverage represent an objective assessment 
of the program^ s potential. 
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SUl-Ii'iAR::: 0-^ niiSX'UNSES 

Asto-unding success in terms of the program's 
potential was related by all concerned. The teachers 
reported a sharp drop in student absenteeism after 
the program was initiated. This led teachers to believe 
that students want to learn and will enthusiastically 
participate vjithout "being forced to." If the subject 
matter is "relevant" then students vrill become active. 

In addition to the upsvring in attendence, discipline 
problems became virtually non-existent. The teachers 
noted that the students enjoyed class and x^jould not 
act in a way which would interfere with the enjoyment 
(the learning process). 

Remarkable results were being exclaimed. Teachers 
were reporting that students who had been classified 
as non-readers were nov; asking the teacher and fellov; 
students, v/ithout shame, to help them read their 
favorite starts part. Apparently the desire to act 
out the part of the student's hero was so great that 
it overcame the strong inhibitions and fears about 
reading aloud. Also, a rapport between the students 
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on an educational level ( a peer teaching relationship) 
befnn to develop as small "casts" attempted to 
imitate the actors' roles. 

llie teachers were exuberant whenever they were 
asked about the project. n chrnf:-e in the teachers' 
attitudes toward their job was noted. 'The principal 
noticed that the participating: teachers had not been 
taJrinr sick days as frequently as before and befran to 
reiterate the enthusiasm of the teachers. The teachers 
also felt that their job uas now so much more meaningful 
since they x-/ere seeinr; achievement and felt a great 
sense of accomplishment. In other words, the teachers 
vrere happy about their jobs because the children had 
become hp.ppy v;ith them. 

The program appeared to be successful. This 
positive feelrng had permeated the entire school. 
Students not involved in the prop.ram were demanding 
that they participate. Other teachers be.^an to ask 
to be a part of the program and many vrere indignant 
v7hen they learned that the program had not been offered 
to them, i-^any other teachers in the school had 
insisted that they h.rve the opportunity to use the 



Individualized Television iieadinc; Program in their 
classes for the following; year. 

Children were actually stealing'; the scripts. 
'Hie scripts becaine very valuable since so many 
^'disappeared/' As a result, extra scripts had to be 
duplicated in order to have a ininimuin supply for 
classroom use. 

An une::pected spin-off came in the area of 
typinp. . The t^-pinp teacher exclaimed that he had 
no free periods as the typing; students were cominp; to 
his room durinp; their lunch periods waiting to type 
the scripts that they wrote at home. He never saw 
such enthixsiasm in his typing room and was delighted 
to see the students practice tj^ing even though 
they did not use his material. 

SlirlilAKl, UOIiCLUSIOiJS, Al>]D REUOni-i^ilJJATlOlJS 

The goal of the mini practicura - a commitment to 
use The Individualized Television icoading Program for 
the following year - was achieved. The reactions to 
the material were positive and sincere. 



As a result of this initial success, dozens of 
schools in Philadelphia have requested the program 
for the followin,r: school year. 

As a result of the national publicity, school 
;3:^steins throufhout the country are asking* for 
materials so that they can use The Individualized 
Television Reading Program. 

Recoini nendat ions for further study 

The reaction to the program has been overwhelming. 
A major endeavor must follow in order that other 
schools and school systems use this new technique. A 
highly organized and coordinated effort must be developed 
in order to efficiently adminiso«r this program which 
will ezpand rapidly. 

A major and thorouf-:h evaluation must be made 
usinf:; substantial and reliable measurement techniques 
over the next school year. It is essential that ''hard 
data" be objectively presented in order to substantiate 
the claims made by the participants. Intense evaluative 
material must be made available to insure that the 
observed success is valid. V/ith substantial, reliable, 
and independent evaluative data to verify the program^s 
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success, a change in the techniques of readinf instruction 
i;iif;ht occur throughout the United Stntes. 
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IIIDIVIDuALiZED x'V riEADlriG fHOGKAl'^IS 
"VURII OiP' STUDENTS 



Mr, Bernard Soloinon and Mr, Michael McAndrew have 
been fretting students at Rhodes Middle School "turned 
on'' to reading by having then turn on their class TV 
set. The3^ have developed an approach to reading which 
utilizes existing popular TV programs. -Tiey have been 
able to provide classes at Rhodes with videotaped 
current coimnercial TV shows, the professional TV scripts 
(actually used by the actors), mini-lessons developed 
for particular skills, and mini-exercises for particular 
skills extracted from the actual script. 

The follox-zing are excerpts from statements issued 
by all the teachers presently involved in the TV Reading 

Krs. Sylvia Blacln-;ell, Rhodes Middle School-- 

''The Individualized Television Readir^^ Program is 
one solution to the creative teacher's search for an 
er.citing ejid more enjoyable vray to teach reading. 
Drawing upon the wealth of material available on 
television boday, a stimulating environment is provided 
for the teaching of reading, 

"Students read the professional scripts of their 
favorite television progranis while viewing the shov;. 

"ihe mapic ingredient of motivation charges the 
classroom. "I'-urned on*' students take turns role-playing 
and compare performances to the television presentation." 



■Reprint of article from DISTRICT ij. COI'n^iU"i^lc;ATOR, 
School District of Philadelphia, Office of the 
District Superintendent. Vol. Vll, II0.6: May, 1973 
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Mrs. Elizabeth Hiley, lihodes Middle School-- 

"]':en7 students are presently writing their ovm 
scrip't"^ after havin.?? read, dramatized and viewed: 
Brian' S Sonp, Lucy, and Sanford and Son. Of the eight 
sections involved in House D, there are ten completed 
scripts vrritten by students. ITie students will serve 
not only as writers but as directors, cameramen, 
producers and actors. This is their program and v;e, 
as teachers, provide stimulus, encouragement, and 
skill deve lopment . 

"Capitalization, pvmctuation, parts of speech, 
and other lan^^uage skills have become meaningful and 
relevant. Students are encourafred to be creative 
v;hen developing their scripts.*' 



i-ir s . Dazzerine W. Green, Rhodes Middle School 

"We have encouraj^ed the full participation of 
the class. Even the seriously handicapped reader 
joins in vrithout undue embarrassment." 



Mrs. Ruby Bratcher, Rhodes Middle School-- 

"i-'y students' interest and enthusiasm carry over 
from the TV viewing and reading of professional scripts 
into the follcvr-up activities designed to improve 
individual reading skills -^n listening, speaking, 
reading, and writing," 



Mrs. Mary Smith, Gillespie Junior High School-- 

"i'm plad Mr. Dickerson was so quick to recognize 
the high motivational aspect of this program. Our 
students are so excited they can't wait to try vrriting 
some of their own--and they are reading the professional 
scripts 1 " 



Heed we v;ay more? 'ih.e motivation problem, by 
being successfully built-in, has been overcome and the 
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children are responding na^nif icently. Properly guided 
b" -Katharine Jackson, District k Readinc Manager, ''and 
her innovative reading staff, this reading approach 
proraises to fill a great need for the children of our 
district . 
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shviuie such aij. i.^ •orcliMarily found in the conventional secondary achoolr.. 
Our main thru!-:t. is; to gi\-e a you]u;s(er tlie faeliny that \vc know him 
p.-.TSonally aivJ that be has somt: . real connection with what is happeuing in Z 
t.h« lear/iiiif-! activity. This TVprogram, to vny mind, -is extremely valucible 
to us in the in iddic: school l^jr the J"ollo\yiug- reasons r ^ . ... ...... 

Mutivatio':. : ' ' - - 

' ^ - -ij ■ ■ ■ - ■ ^ - : ■ 

in all my experience I have never had a program 
come into the school -v^-hich has so stimulated 
and excited the children toward an activity which 
has learning as its main fonus. To my mind, ...this 
is the most important factor becauae once we get = 
a youngster 'Uiooked" and can make capital of this - . 

■ gain, the pupil himself will generally begin moving 

■ to\7^rd our ulfi?:aatc goJil of mini; j ■ rather J:h.an , " 
'. teachirig. 

' Z\ The .^•It.lUi Media Approach ; ■■ : 

■ ; Aviotlier iviajor ^;hru^^'^: in the r)'nddlj?t ■ ^ 

iri^hc on h:rp:^c'f on th^; pupil, with a?) xnany ^ 
of- material ii; and t^t;achinv^:-lcarning styles aa 

■ - : • , • pofiiviblf?. Thui; tins pro[;rarn ha^ the: clual ■ ■ 

\ ■ . vere;::l::Tn.v^c>f beiuj:^ capable of being^u^^ed ay -a ; _ 

Banic Reading Pro-ram or of cnhancir^g a7i:d 
r - enrich.ing \vh?is;,c; ver prograrn iK; already entarit^ : ; 

3". Inlerdiscip] ii:iavy ' . : ' ; .• 

l\\ hlie :ri^d<'le school ^hiak in teTt^n:a of being 

._(;gn,vUi-Cv^i^Vt^<^'^^v^:t:l~-;.- 

. . ' ' ■ h^ipawie of ri'if^ W::r rhink ivi tcrm^^ of teaclnn^;^ 

•• - ■ ' - Pci;;.d;.;-^ i:iu'r/:;;;h Socb^l ::tu^^io';-^ '--throrol^h M:Uh -^ixt^ ' ■ • . 

thvouf-h r;'.:i^^ncv ^.o tlmt v^c- lil^- .cally try tc> tf^a^^h. : . 

■ ' ■ ch^i-'i:'05-j rLu.bev tluas ;jubjex:^' ^navLo Hcnr:e the 

■ . . b,,..j,..,.,,« r,.i; i.-;;;. ronl in v:bc ])ro^Train.:3 and in •■^^-^'^ , 

ppro:/ch --.re ^:^iry li.-nitcd by tVie cn-^V^^^^ ^'^^^''^ ^^^^id 
■•. b-w.dcrsbip of !:};>:M,:Kih'iuua] u:achc:r^. ■ :^ ^ 

. :/ ■ .4, Relevance* • • . . ' 

Tlie use of video matoria] a tliat coptain con':'^^nt 
. so familiar to pupilw ^iuch ar?. bucy, Sanford and . ■ 

Son and Manobjc: captures the inti^reyt and. attentio?) . . 
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of pupil;r> muc:li quickei^ than all other types of 
Expansion 

With many of the schools having to face the problem 
of feaci)er turn-over., vacancies and substitutes it 
i*? poi^sible, v^ith proper organization, to have a 
program of this nature while teachers are enabled 
to use the lead time to acquire the necessary skills 
to teach Reading. 

There are significant aspects to teaching as it 
rcla'ucs to thi:5 program. For example, in the 
hands of the skilled teacher, word recognition 

c fi;'; rci .oi i. vv; :u;d yruo :: ^ and 
oi:hc>r f)>i!lc Cc^n be dr^vcloped in folio Vv'' up of each 
activity^ 

Wo htivi^ rcvcc'jv^d ro owr school many vir-itorn sinct-i the 
iiic?:i>tio;-i of th:.' progr^^m \^'ho- have rjeon additional 

be adoriivod in their ^^c5lools, Ar? for mynelf, I vU^w 
thii:: pro^^rrjT} a "natural'^ for the middle Bc]^ooJf. 
;i*>d for cm;- school in parvi:^^lar, jv.dgfng by thct ■ 
en{:hu5-ta of vny ^:i:aff and th;st of the p\\pii3 it 
^^^'ould ^^cem that wc ]-^a\'o j\ist vouched the tip of i:be 
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By LINDA LOYD 

hxriWxxcr Education \\'nt€r ■ - ■^ 

. opening' scenes of ''Kung Fu'- flas^^^^^^ 
across the television screen, and El iot 
MoJre 13 riveted his attention firs on the 
ScJLu set at the front 0^^ 
room, and then on a. script ot the program 
"I never used to read. I wasn't very good 
at it vvh spered the 7th grader gingerly 
?raciW Re written dialogue of the current 

*^'1S%?n7sW is oneofS50 sevciUh a^ . 

• eighth g?ade students at the Rhodes Middle 
'Til f^ tu. heart of North Philadelphia who 

. are ka^ing how to.read by watching vi e. 
'. tapes of such television shoNVS ab Sanford 

• and Son" and "Here's Lucy. 

The students read along on the scripts 
and in some cases, act but roles. 
"'rsSot spoke, 28 pairs of youn^^^ 
darted between the television, where . the .. 
dartcQ 0/=^" = y^" is a man named 

Slnd"tLi^sc';Ts7n the table directly . 

"^'^""'^SmS'^Tailn^^ 

■ see the screen and he::r the words as you 
• read them," said Elliot. -I like reading a lit- 

S ^nd his classmates at Rhodes con- 

■^'^iS^^fSS their reading skill^ 
. and .in some cases learning to ^read-by 
' watching their favorite television shous , . 
^ After all, they ask, how'd you like to see 

/■ .'Saaford and Son," "Here's Lucy a d 
. "Bryan's Song" in reading class twice a we-k 
. : i^^.: instead of poring over one of those dull, bor- 

> j ing" textbooks? 
i , Continued on Pagu 7-A, Col. 1 
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' innuirer Photography by . JOSEPH J. CONLt^Y 

PUPIL, with script in hand, learns 
to rca4 watching **KunB Fu" on TV- 



I'V a-ii-igMlt: 

In Eeadiii<>" i 

^ i 

Program I 

Conlitiued from Pngc l-A I 

"The idea is that a \nun^.s- | 
ter Wiitchcs television anyway i 
— here we're iisine: it cts a i 
learning activity/' s'aid Jacob i 
Hoffman, principal at Rhodes, ' 
where about half the J/>00- I 
pupil student body v.ntche? ^ 
television to help they read, i 
Hoffman b-:-!icvc.s the pro- ! 
gram» thoiic:ht to be the only ' 
one of its type in the country, : 
has "great possibilities of ; 
expanding beyond reading to : 
learn social studies, ecology 
and city government.'* 

"We've j'jst touched the tip 
of the iceberg/' he said. 

Called the. "individualized 
television program/' the plan 
\vas put into operation by the 
school district rn early March i 
after the teachers' strike. j 
It's too early to tell whether ; 
the program will actually boost i 
reading skills as measured on i 
standarizcd tests. The latest j 
national test scores showed I 
that 45 percent of Philadelphia I 
public school children can 
hardly read, if at ail. 

But the four reading teach- 
ers at Rhodes who U'-'c the 
program say th.'u daily at- 
tendance is higher, discipline 
problems have been virtually j 
eliminated and previously j 
"turned off" students are now 
"turned on." 

In fact, the program is so 
popular that Mrs. Sylvia 
Hiackwell's class of fifth' and 
r^i.-wh grndcis aiked if they j 
could trv it. too. 



Here's how the program 
works: First students are 
asked to list their f:iVoritc tel- 
evision programs. Teachers 
then videotapt- the shows, 
after receiving pormisr.ion 
from the program producers. 
The producers haA'c ^ also 
agreed to provide copies of 
tlie scripts. 

The next step is to identify 
a student's readir.ij; needs, j 
Students watch a five-to-ten j 
minute segmen: of a TV pro- 
gram and then pause for a 
sliori lesson on a pariiciilar 
skill ~ phonics, vocabulary 
and so forth. 

After that, students perform ; 
short exercises based on the | 
program they have just seen, ! 
often creative writing and 
role-playing, in which they act 
out the popular stars of the 
program. 

*"\Ve'vd seen brilliance in 
students that before now had 
been considered average/' 
remarked Bernard vSolomon, a 
central school district staff 
advisor who along with an- 
. other supervisor, Mike Mc- 
Andrews, dreamed up the 
concept three years ago when 
they v^'ere both classroom 
teachers. 

"We saw that the problems 
of reading were not with the 
students but the producers and 
manufacturers of reading ma- 
terials/' said Solomon. 

In devising the plnn, tliey 
kept in mind that children ge- 
nerally love television and, by 
the time they graduate from 
high school, have sometimes 
spent more hours in front of 
the "tube" than in a class- 
room. 

"But the most important 
thing." Solomon said, "we 
don't pay a nickel for these 
materials." 
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^Kuul, Fa and 'San ford' Praised 
' As AidsinTeachznq^ofRe^^ 



By V.-AVNn KING 

A^rritt to Tli^ Srv r<r\ TVaci 



-v.. 



fit: 



The television 

rr^niei! Cfln v ;:r> solves piob* 
k'T5S wiifi inc nnrii.il art and 
:r.":a:d ilisc.pIifiD of the Amcri- 



>l9r. 2 14-yoar-old 



PHILADELPiflA. Juno 2:^— 

Nine hundred j!'r.frr-ri;y TkuMic 
. school stud en ;s uxn^, cLr^s- 

room :imc to wiic'; "Scituoril 

and Son," *-K'.:r:- I n" 

other pcpiiUir toJi*vi^:riri si'ovriv 
-here in Av;iai cJi:c:»icis i'cr::r4 

as a breakihrc!:^:! :n mi:t\:r.' 

ing children to rcr.d. 
The procedure uncon^rJ:- 

cated: Tiie chiliircn :;;:r^:y: 

warch a video: npfd He 

show on a .cJ<j-cd c;r.cui: set 

Khi!*.' followinr^ i 'ATJlicr. 

scrip', of the nro-jram provided 

to thtm botorv ine cUs.^. 
*'T*nc rouiij nte iruiv atri.TZ-i 

ini?." .s2id Dr ;4ich;ici>. Mnr-I 

case, an ass:stunL suDcrinund-J "V> 

en: of schooli v.-ho. nlunp, v.uhlsnid. "trie kids v.xtp iii'Jc$s 
two siaif mcpih?rs, Hfrn;jr:!i«'>r'v.!. Thoy wont lo sleep or 
SoJcnian and .MtCr;;icl V.c/Mbid.dn't f.how up at all. Now 
drew;;, devel:jped and iniple-j \"^'e*vo ci/t absciitetisni way 
mcnted Ihc* pro;.T:ijn. idnwn^ nnd you wouldn't believe 

The '.cciiniqi:'; is still t'xpjMi-; tfic^ ent!jus!a?.m." 
mentisl, but the >ninus:nvm tin:; Oiher te.iohcrs using the 
pro.rnini has pcntTiitcd ;unf>r>,^i|tcch:ifqi:u hid similar com- 
papiK p.r.d icaci'.ers hM n!rc:!cy|i''-'tntr. 

brou;;hc reqiinsts horn liO others Tencl^.crs rc- enforce Oie basic 
inner-ciiy schooi5 in .sys' = approach — {7n5;s:n.i: out the 
tem to inaur.;r.iie it in thVir:s;:i iiH^ lo'ihc Sii!:lcnt5, gi\'ing 
ciasSTOomji nervt year, accord-ja brief c.\p!.inaiion and turn- 
ins; to Dr. Marcase. [inn on liic set. Hiero are foi- 
Archdiocese Shnws Interest llf'^^-up le.sVHK, derived from 

the ipchniqiie for use in Ui'/J^ij;!:^ Mruciure .mci 



Ore youvv 
^^i!0 iiaJ b-: 

r;jd *.vith 

-*.!.: r-.li !irs injiv*' a 'S^tv;/: ■ oi trs e 

pr^^nrvm;;- - -■ - 

the mo>t imporiant 
ViXs. Kilt-y ' .S3jd. "Is 
lijr.L he veiunteered co do it. 
H'^ v.-ap.U'd u> ri:;id aloud. 
T;:nt's W)nieihin«.: new here — 
c.nifdrc.n who ^zciuaHy want to 
:irn :o read." 

Ahscnteeisn Reduced 
cKirL- -.ve :?iarLed :h:s." she 



the \vorfls 
mean, sen 
occasion- 
a - disci:.«^sk>Tt ^ of -the iiupti' 



,\'/t«^rr" • " I^-'*'^^'^'«Ve.din£; hUmd from ihp Scripts 

: A'ltoot^h ev.huti.n ^^Jf^^ ^'^^^^ 

how welt suideni ett:h.:si:i>ini N.^.-thor the ^\mk\^xk\^ nor the 

th« r^^f!*''"^ rtilcvnnce to television for 

ers xvno are usinn the svs(ern;^i;„, tn« . ..^.^-^ 

say rn:,t their M-jdents are'^'^^V '° * 
showing strr.n.!T interest in writ-f 'They Want to team*. 
^^n-.-a^^d-a-nlJnl:>2^-.h^v»»-.a.■LkwL-_L^^ti:~■;:;-^ 
to bv^adrnitied TO t>-]);n.2 chiJ:s.jr.iknrAv exactlv whVlhev don't 
so _::icy can wnte their ou-nijust-i/iinore t.^.e scripts and sim- 
j;>iy vvuich iho prour.i:n. But 
iNo program of this kj.nd is'invariahlv we find that their 
a panacea." Dr. .Viarc:^^^ saidJevf^ JiiL-'k ri^-Ti dov./) to the 
**bi:! v.i: are per.ii|y<-nccirrjf'oJ..s:-rip: fro;r. ihc si-rcen Tliey 
,t(> >nr the .leas:, "he f.!?h:n.' k^:..!-: up 0UJsi(?n::i:v, but by 
/fvf siuaenrs to k<;:."n :o rt'^id hir^'? iJvev i*i:.t follow 
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^, . lf:»' H'w York Tlr.us/Bii| V.lnwtJ 

Stuth'nts m Rhodes ;\iiddlc School in PhMadelphia follow script of videotaped TV show 



lis a groat problem 
\\\ \-?r most urbjn 
ftomi." 

i How Stud<?ius Kank 

Last year, aho'u cr> oer vjt.x 
of inr,ff-city.stucit n:s in Y\y.\\\' 
dc!p!ti:i ranked in -:'ti-.' h>".i.-.i 
jOne-eichCh ■r.jr:o::nJJy i:i pthJ- 
linjr !-%ii?s on. «'t:jrid:<rd ie-;is — 
at or below th^* K»ih n'.rcen.'ile.: 
J'..Nt hov/ niucif ;.iiuj Si.rl'ji; 



»:Un !■»"•:. 1 ihrnk thev rejlly want 
.-i-jio I '.•urn 10 rc 
» l>r. Marctvc, u-no i?> equaljy 
myk:::i:L'd jibcut tiic tran.^latio'n 
tpjrji SLTcen io script. a<;recs 
I h *j '. t ; J e r i i fi usually a b a i i c 
dc^iio la chiUirrn to !?:irn to 
'tran^lat^» the written x'.'nrd — 
a dt-slro triat is tiprurcnr'v 
: f r u s f r.i : vd by C'-^n vr r. I i o n,i 1 
:i »*d': I if ttiachin.? readirp. 



at inn 

visir«i 

RhDdt'-; Middh* 



rcmainr, f.o he bv^n." hut 
to r I.* ':s!0 in thi- 



.■»ULj»*t\ 



nron't ni nlJ." })o sr^id. 
will read wh.jt they 



UMte::*:luible 



T)iey 

S.:bn<.l, whi.rev^";.:n:^M" >--^ enjoy 

r-Q ( hnii-rt-d lo. rv.uJ- " 
1 1\1 V> ^" f"'"*^ scripis pro- 

Qgn^gnRg the priXllK-tTS ofi 



•nsul to disciplines other than 
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SAl^ORD AND SON 
FADE IN: 

LAMONT IS STANDING OVER A STOVE PREPARING BREAKFAST WHEN HE RESPONDS TO THE 
RINGING OF THE TELEPHONE. 

LAMONT 
Oh, you miserable^ . . 

Lament leaves stove, runs through door and picks up the telephone, 

LAMONT 
(continuing) 
Hello? Good morning, Bubba... Yeah, I'm 
. sure. I just passed his room and the 
snoring has stopped and the groaning has 
started, so he's up. Listen, Bubba, I 
don't have time to talk to you now cause 
I'm fixing myself some breakfast, OK? 
What? I'm having some eggs. Yeah, fried. 
No potatoes, Bubba, And coffee. But... 
and toast Bubba, Whole wheat, Bubba, I 
gotta hang up now, OK? Good bye, 

Lamont hangs the phone up . 

CUT TO LAMONT ENTERING THE KITCHEN 

He notices smoke coming from the pan and angrily shakes his fists while 
hurrying to the pan. Places burning pan into the sink, 

CUT TO FRED 

As he is walking down stairs with a large cloth tied in a bow around his 
heed, entering kitchen, 

CUT TO FRED IN KITCHEN 

Lamont t\irning around while Fred looks around as asks,,, 

FRED 

^ Hey? 

LAMONT 

Listen, Don't say it. Don't say one word 
Pop, because if you do, the headlines in 
tomorrow's paper will be "son goes berserk 
and attacks old man." 

CUT TO CLOSE SHOT OF FRED 

As he is shaking his head not understanding what has happened. 

FRED 

Hay, what are you talking about? 




"•'red - As he takes seat at table. 



CONTINUED 



LAMONT 

Hey, I'm talking about this dmb breakfast 
that I just' ruined. Say, why can't you cook 
breakfast. Pop? It's your tooth that's bad, 
not your hands. And speaking of that tooth, 
when are you going to do something about it? 
This has been going on for over, a week and 
it's not getting any better. 

FRED 

I told you I don't want no dentist be fooling 
around with my mouth. 

LAMONT 

Why not? 

FRED 

Cause they make me nervous. All them drills 
and chisels and screwdrivers they be sticking 
down your mouth. They don't even care if they 
hurt you or not. They just yank you and thank 
you. 

LAMONT 

That's the way it used to be, Pop. Nowadays 
they give you one of them needles and you 
don't even know what hit you. 

FRED 

Oh, now I know I ain't going. 

LAMONT 
Well, why not? 

FRED 

Are you kidding? A needle? I don't want to 
get hooked on that stuff. It would change 
me from "Friendly Fred" to "Junkie Joe." 

LAMONT 

No, they give you a shot of novacaine. 
FRED 

Novacaine I What, what for? 
LAMONT 

It deadens your mouth. And in your case 
that sounds like a terrific idea. 

FRED 

Well, ain't nobody going to give me no shot 

to deaden my mouth or nothing else. Everything 

stays alive. 



CONTINUED 



CLOSE TO LAMONT 



LAMONT 

Well, you're just going to walk around here 
looking like a big, foolish rabbit... I'm 
going to start calling you 'Bugs Bunny.' 

FRED 

Ah, don't worry* I'll cure it. What do you 
think they did before they had dentists. 



LAMONT 

They hollered a lot*., and finally all their 
teeth fell out and they spent the rest of 
their days sitting in a cave gunnaing grits. 



Knock at door 

BACK TO SCENE ^ 
Lament and Fred at table. 

LAMONT 

Who is that? 
Fred getting up from table. 



FRED 

I think it's Bubba. He's supposed to bring 
me something. 

Fred starts towards living room calling out. 

FRED 

Come on in, Bubba I 
CUT TO BUBBA - As he enters through front door. 
Bubba closing door. 

BUBBA 
Good morning, Fred. 

FRED 

Good morning, Bubba. 

CUT TO FRED - As he comes to greet Bubba. 

FRED 
Did you get it? 

CUT TO BUBBA - As he is opening bag. 

BUBBA 

Right here, old buddy, (taking out bag 
displaying it) The old "Aciphlzity bag." 

CONTINUED 
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FRED GRIMACES - As he smells it and staggers. 

FRED 

00, WEE, that stuff is strong* 



BACK TO FRED 



CLOSE TO BUBBA 



BUBBA 

It's supposed to be. That's how you know when 
you've got a good batch. 



FRED 

What do I do with it, Bubba? Put it upside 
my check? 



BUBBA 

That's all. Just lay it up beside the sore 
side. 



BACK TO SHOW BUBBA AND FRED 

BifDba taking Fred by the shoulder. 



BUBBA 
) (continuing) 
Here, let me take a look at that sore side. 

Bubba looks down into Fred's open mouth. 

BUBBA 
(continuing) 
(concerned) OOOH, that's uglyl 

FRED 

What way you looking at, Bubba? 
BUBBA 

On the left side, toward the front. That 
Fred - Correcting and gesturing. 

FRED 

It's on the right side, toward the back. 
BUBBA 

Oh, (looks at new area) That's uglu tool 



PAUSE 



BUBBA 
(continuing) 
You got a lot of ugliness in yovr mouth, 
Fred. 



ERIC 



CONTINUED 
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BACK TO FRED - As he reacts to last statement. 



Bubba - Taken back. 



FRED 

Well, at least mine is on the inside, 
Bubba • 



BUBBA 

Yeah? 



Fred - Laughing 



Bubba - Smiling 



FRED 

I was only kidding, Bubba. 



BUBBA 

Yeah, Ok, Fred. 



Fred and Bubba walk to door. 



STAY ON FRED 



FRED 

Thanks a lot, hear? 

BUBBA 

(leaving) 

Ok, Fred. Hope your tooth gets better 



FRED 

I hope so too, Bubba. 



FRED TURNS TO RETURN TO KITCHEN 



FRED 
(continuing) 

See you, hear. 

FRED C0NTIN[J2G TO KITCHEN 

FRED 
(continuing) 
Hey, son. Lament? 

CUT TO INT. OF KITCHEN SHOWING LAMONT AT THE TABLE, DRINKING OOFFEE 

FRED 

OK - you want to know how I'm going to 
cure niy toothache without going to the 
dentist - 

Fred walks to side of Lament and displays the cure-all bag. ' 
ERJC CONTINUED 
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FRED 
(continued) 

Here's how. 

CLOSE TO LAMONT - As he stares unbelieveingly at the bag dangling in front 
of him. He sniffs the arom, and turns away quiokly. 

PILL BACK TO SHOW FRED AND LAMONT - With Lamont almost jumping out of his 
chair . 

LAMONT 

Good Lord, Pop! What is that? 
Fred walking toward Lamont 

FRED 

It's a toothache remedy Bubba got from 
his grandmother. 



Lamont continues to back away. 



LAMONT 

That stinking stuff? (Fred nods) 
What do you call it? 



CLOSE ON FRED - Agreeing. 

FRED 

Stinking stuff! 

They both look at bag. 



LAMONT 

(pointing) 

And that>s going to cure your toothache? 
Well, what's inside of it anyway? What is it? 

FRED 

It's an acidphizity bag! 



Lamont can't believe what his father is 'saying. 

^ LAMONT 
A what? 

FRED 

(persistently) 
It's a acidphizity bag! See, it wards off all 
kinds of illness - you know, like colds and flu 
(Lamont looks away disgustedly) and pneumonia, 
and toothaches. 

LAMONT 

(as he circles around Fred) 
Yeah - well, just what is inside that bag? 

ERIC CONTINUED 



Pred T\irna toward Lamont, 



FRED 

Well, it got the shell from a rotten egg 
and a rotten yolk from a rotten egg - and 
the end of a rotten carrot ••• 

Fred continues to display bagc 

FRED 
(continuing) 
and a whole clove of garlic* 

Fred gets bag and places it between the cloth around his cheek. 

FRED 
(continuing) 

... ROTTEN 1 

LAxMONT 

You wear that thing and a garbrge truck 
will pick you up* 

BACK TO SHOW LAMONT GOING TO SINK, AND FRED FOLLOWING HIM 

FRED 

What did you say? 

Lament backing up frnm sink Rnd gestixring for his father to stay away. 

LAMONT 

Nothing... don't come near ine with that thing. 
Just stay away frcni me... 

Lament starting to leave kitchen and go back to living room - with Fred 
continuing to follow. 

LAMONT . 
(continuing) 
That smells terrible. I don't know how you 
can wear that around. .. (gesturing again) 
Don't come near me! 

CUT TO INT. OF LIVING ROOM - SHOWING LAMONT 

FRED 

Listen, if I feel bad... 

Lament interrupting. 

LAMONT 

...Listen, if your tooth isn't any better when 
I come back here for lunch (pointing at Fred) 
you're going to go to the dentist, you got that? 
And I'm not going to argue... 

Q Lament continues to back away from Fred and his cure-all. 

ERIC 

CONTINUED 
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LAMONT 
(continuing) 
Don't come near me! 



FRED 



Wait a minute ! 
Lamont picking up his jacket* 



LAMONT 

I'm not going to arg^ae vith you, Pop, 
You are going to the dentist, (waving 
his father back) Don't come near me. 



Fred appealing to Lamont, 



Lamont at door. 



FRED 

I don't vant to go to no dentist. Look 
here. 



LAMONT 

, , .And get that smell out of this house. 



Lament leaves • 

FRED 

Wait a minute, son, 
DOOR CLOSES AND FRED STARES FOR A FEW MOMENTS 

Fred turns around and be.^ins to sniff. It is obvious that he doesn't 
enjoy v/h-it ho smells. He goGS to the secretary - and takes an air 
rj*tj:j;jjnui* :iij:*ciy -^-xri Trom IL. Fred begins to spray the air around the 
room. He ih'^n turnr, the spray on himself. He sprays around his head, 
inakinf^ facor> ar-; does so. He finally takes the cure-all bag from 
the cloth around his head - holds the bag away from him at arms length 
and really sprays all of it,*, 

CUT TO LATER IN DAY 

Lamont is entering living room, 

LAMONT 
Hey, Pop, Are you home? 

FOLLOW L'lMONT - As he moves toward staircase, 

LAMONT 
Hoy, Pop. You up there? 

Lumorit look:^ around confused as to where his father is. He hears 
a voice coming from the kitchen. 



5-S 



CONTINUED 




V. 0. 

You ^ re getting sleepy, sleepy. 



t -.,.pi janhes kitchen door and listens. 



V. 0. 

(continuing) 
You>jare cojipletely relaxed. You will follow 
my instructions and you will be completely 
relaxed. 



' 'T TO INT, MTC;iE.>l, AS LAMONT ENTERS 



V. 0. 

(continuing) 

V/hen you awaken from this experience, you will 
be completely relaxed and \d.thout pain. 



TABLE SfDVJING FRED WITH OTHER lUN 
Mau - VJaviiir locket back and forth in front of Fred. 



MAN 

The pain will be gone. Wo more pain ! 



BACi: TO SCENE 



Fred, Man and Lsmont. Man still waving locket, trying to hypnotize Fred. 
Lament approaches apprehensively. 

LAMONT 

What is going in here? 
P '.1 ^-ed and man look up at Lament. 

FRED 
(angrily) 

You big dummy! See what you did. You broke 
. ..the..spell. ^ ■ - 

^ LAMONT 

(gesturing) 
Well, what is this? What are you doing? 



CLOSE TO FRED 



CLOSE TO LAM0N1 



FRED 

He was. hypnotizing me out of my pain.*, and 
you messed it up. 



LAMONT 

Hypnotizing? 



ERLC 



CONTINUED 



PJLL '^VA TO SU.iJ 
Fr^^d, Laraont and Man, 



FRED 

That's right! This is a friend of Bubba, 



FRED 
(continuing) 
He's a trained hypnotist* Professor Poll! 



3 Professor get? up to shake hands with Lamont. 

PROFESSOR POLL 
(with emphasis) 
Professor Sylvester Poll, 



LaiQoriu - Unbelieveing. 



LAMONT 
And you're a hypnotist? 

PROFESSOR POLL 
Among other things. 



Lamont looking him up and down. 



CLOSE TO POLL 



LAjMONT 

Well, what does that mean? 



POLL 

I'm also a handwriting expert, a certified 
Public Accountant, and a hairstylist. 



Lamont reacts to last remark. 



CLOSE TO FRED 



LAMONT 

And, you're going to hypnotize my father 
out of his toothache? 



FRED 

An*^ he was doing it. too. Then you walked in 
and the pain came back. Not in my mouth, but 
a lot further down. 



STAY ON FRED - As he registers a disgusted loc'c. 



CONTINUED 
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LAMONT 

Hey Pop, are you serious. You actually think 
you can get rid of a toothache with hypnotist. 

FRED 

I actually think so. 

LAMONT 

At, man. I dont believe this. 
POLL 

Why are yea fearfull, Oh yea of little faith. 

LAMONT 
Are you also a minister? 

POLL 

I am £ minister, a Justice of the Peace and 
a Reformed Rabbi, 

FRED 

See there? Come on Professor, Let's get on with 
it. Now, listen here, if you are going to stay 
in here you will have to hust. Because this room 
is being used for hypnosis. Let's go Professor 

Poll resumes his position opposite Fred at the table. He continues to use 
locket to try to liypnotize Fred. Lamont remains unconvinced. 

POLL 

■ Alright. Now keep yovir eye on the swinging 
pendant, Mr. Sanford. You will find yoiorself 
getting completely relaxed. You do as I 

say and I will rid you of your pain. You will 
do as I say? Very well then. First I want you 
to raise your right arm, and hold it straight 
out... when I count to three, you will raise 
your right arm. I will become rigid, stiff as 
a board. You will not be able to move it. 

FULL SHOv/ to show all three, with Lamont staring at locket. 

POLL 
( continuing) 
One . . . two . . . three ... 

At end of count, we find nothing happening to Fred, but Lamont has obeyed the 
command! He stands there with his right arm extended. 

CLOSE ON LAMONT - As he appears under the spell of Professor Poll. Poll and 
Fred don't notice. 

POLL 
(continuing) 

...Mr. Sanford, you weren't concentrating. You 
must help me«, Now, I'm going to ask you ro raise 
your left arm. Your left arm, it will be come 
Q rigid, stixT as a board, you will not be able 



CONTINUED: 

POLL 
(continuing) 
to move it. VHien I co-ant to three you will 
raise your left arm. One.., tvo#.. three. 

Again nothin,^ happens to Fred. POLL BACK TO SHOW - Lamont now with both arms 
extended like the wings of a plane. 

Poll can't believe that th^ hypnosis is not working. 

POLL 
(continuing) 
What is the matter, Mr. Sanford? 

FRED 

Well, Professor, I can't concentrate. (Fred 
gestures toward Lamont) My son here... 

They both now see what has happened to Lamont. Fred is shocked. 

FRED 
( continued) 

What happened? 
Poll and Fred get up from talbe and flank Lamont. 
CLOSE TO POLL. 

POLL 
(explaining) 
What happened is that your son is obviously 
w illling subject. He is in the state of 
hypnosis. 

LONG SHOT SHOWING ALL THREE 

FRED 



Poll folding ariTis, 



Fred looking Lamont over. 



You're kidding! 



POLL 

No. It is a fact! 



FRED 

You mean, he will do anything that you- say? 
POLL 

Just about. 



Fred looking at Lament's predicament. Then saying jokingly. 



FRED 

Tell him to fly out of here. 
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CLOSE TO POLL - Rejectine Fred's suggestion. 

POLL 

No. What I better do is snap him out of it. 

Poll begins to try to snap Lamont out of his trance. Talks directly 
to Lamont. 

POLL 
(continuing) 
(conunanding) Young man. When I coiint to 
three, you will lower your arms and you will 
feel better than you've ever felt before. 
ONE... TWO... three! 

Poll claps his hands together. 

Lamont now out of the trance. He looks at both Fred and Poll. 

LAMONT 
Well, I'm still waiting. 

FRED 

Yeah. Well, you big dummy, while you were 
waiting, he hypnotized you. 

LAMONT 

What are you talking about? 

CLOSE TO Fnt5D 

FRED 

That right. You was standing there with your 
arms spread out like that (gesturing). All 
you needed were some tail feathers, and you'd 
look like a buzzard. 

CLOSE TO LAMONT - Doubting 

LAMONT 

And you expect me to believe that? 

CLOSE TO FRED 

FRED 

Ah, you don't have to believe that. I saw you^ 
You were standing there all glassy-eyed, just like' 
my cousin, T. J., when he found out he was drafted. 
Wasn't he, Professor? Didn't he? He was out! 

POLL 
(agreeing) 

That's right, (to Fred) You care to go on, 
Mr. San ford? 
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FRED 

Uo, ProfePoor, (now accompanying Poll to 
front door) That little bit did me swell, 

POLL 

Fine. 

FRED 

I sure appreciate you dropping by, I feel good. 

CUT TO INT. LIVING ROOM 

As Fred and Poll enter from kitchen. 

FRED 

Say, listen, Professor. How much do I owe you? 
POLL 

Well, because of the interruptions, I will only 
charge you two dollars. 

Fred ro3chinp into poclcots. 

FRED 

Two dollars. 

Poll noticing Fred's liquor cabinet. 

POIi 

And, I will have a tiny shot of something, if 
it is alright? 

Krcd - GivjTi/'; ])uT*jn 1 r::'. i on . 

FRED 

Sure, go right ahead. 

FOLLOW POLL TO LIQUOR CABINET 

Ho helps himr^elf to a bottle that is about one-.third full. Poll pours all into 
a tall glass, while Fred gazes in .amazement. Poll then begins to drink all of 
the contents of the glass without pausing once. Fred is startled. Poll finishes, 
places his gl-isa on the table. 

POLL 
^to Fred) 

Tlriank you. I am also an alcoholic. 

Poll taken the two dollars from Fred, as we FOLLOW HIM TO DOOR. He leaves. Fred 
turns to reenter kitchen. 

FRED (approaching Lament) 
Say, listen. Son. I know you're not going to 
believe this, but that guy made my tooth feel 
better already. 

ERIC 
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Lrir.cnt knovnnrr that v/hat Fred is saying isn't true. 

LAMONT 

Hey, that's great, Pop. If your tooth is 
ok, then you can have some lunch. 

Botli go toward table. 

FRED 

But, I ain't hungry. 
Lamont continuing to tease his father. 

LAMONT 

Oh, well, if jrour tooth is alright, (lamont 
goes toward refrigerator) how about drinking 
some iced water? 

Lament returns with water. 

Fred can't bear the thought of iced water on his tooth. 

FRED 

I ain't thirsty either. 

Lamont persistently. 

LAMONT 

Ah, well, listen. Pop. If you drink this iced 
water then that means I wonH have to call up 
the dentist, (pointing to water) Now, if you 
. drink this, youz* tooth is alright, (pushing 
it toward Fred) Come on. Pop. Drink some 
iced water. 

Fred t eking bottle from Lumont. 

FRED 

Well, I'll do it. But just to satisfy you. 

LAMONT 
(satisfied) 
Ah, you're going to love that Pop. 

CLOSE ON FRED - As he drinks iced water. We see his reaction, as the iced water 
begins) tc hit his bad tooth. Fred is obviously in pain, but won't admit it to 
Lamont . 

LAMONT ( O.S.) 
How does the tooth feel? OK? 

Fred, not saying anything, gives the ok sign to Lamont. 



CD3SE ON LAMONT AND FRED 



LAMONT 

Is the tooth Ok? Are you sure the tooth is 
ok? (Fred nods) Well, let me see you smile. 

CLOSE ON FRED - as he forces a smile. 

LAMONT 
(continuing) 

Oh, your tooth is ok, Pop. You can eat anything. 
I don't have to call the dentist. How about some 
peanut brittle? 

With that last remark, Fred leaves the kitchen to the living room, with Lamont 
close behind. 

LAMONT 

(continuing to tease) 
Wait a minute. How^about some ice cream? 

CUT TO LIVING ROOM - As Fred starts upstairs, \^le waving Lamont off. 

LAMONT 
(continuing) 
. . . Some ice cream, Pop? Where are you going? 
I don't understand. lour tooth is alright. 
Where are you going? 

Lamont continues to look upstairs. He finally hears an ungodly scream from Fred, 
who wus holding it inside himself all thia time, Lamont smiles, and turns away. 



FADE OUT! 



END OF ACT I 



DIRECT 10 lis: 

THE VDRDS LISTED BELOW WEliE' USED IN SAK'PORD AUD SOi^. 
ACT TI. IN TiiE BL.mi SPACE WRITE THE WORD THAT 
COMPLETES THE SENTENCE. 



^OSITIOi^^ OBVIOUSLY" ■ CORRESPOl^DEJ^CE 

ORAL UGLY 



LAMOWT 

1« What is v;rong with you? You just insulted that man. Now, 

he's • a qualified dentist or. he wouldn't be here 

with the title "Doctor." ( looking Cvway) I'm ashamed of 
you. Pop, 



2-. . DOCTOR 

Ko, my father is not a dentist. He is an electrician. Actually, 
I got started in dentistry through a course. 



3, DOCTOR 

No, I went to night school at Citj'' College. Open, ' please, 
(the doctor peers into Fred's raouth) Ula, that's i 



DOCTOR 

Mr. Sanford. That tooth is in a tricky , and you should 

be in the best possible hands. I've asked Dr. j^ogers to take 
over. He's the head of surgery* 



ERIC 



DIRECTIOi\S: 

BELOW Alvfc K) WORDS PROM ACT II OP SAl^PORD AUD SOL. 
SAY EACH C:jK TO YOURSELF. THEN, Ih THE BLAl^K BESIDE 
THE 'nORD, WRITE THE EKTRY FCRM. 

1. dok ter 

2. klin ik 

3. skwez 

nurs 

ik skuz . 

6. booch er 

7. on 1st 

8. hurd 

9. pe pi 

10. sur jer i 
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„ WUXIJ-/ — il£-U V^WA» 

iJiRECTlOIsiS: Below are selections from Act I of Sariford and Son. 

Choose the word that DOES iNOT mean t ho same as the underlined 
word in the selection. 



1, POLL 

(Explaining) 

V/hnt happened is that your son is 6BVI0USLY a willing 
subject. He is in the state of hypnosis. 

a. plain 

b. clear 

c . invisible 



2. LAHONT 

And you expect me to believe ..hat? 

a, to be Convinced 

b, to be assured 

c, doubt 



3. FOLLOV/ rOLL TO LIQUOR CABIIvLT 

He helpr, himself to a bottle that is about one-third full. Poll 
pours all into a tall glass, while Fred GAZES in amazement. Poll 
then begins to drank all of the contents of the glass without 
pausing once. Fred is startled. Poll finishes, places his 
glass on the table. 

a, looks intently 

b, stares 

c, gropes 



Lemont continues to look upstairs. He finally hears an ungodly 
SCREAM from Fred, who was holding it inside all this time. 
Lamont smiles, and turns away. 

FADE OUT: 
END OF ACT I 

a. wail 

b. howl 

c. wiraper 
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WORD -STRUCTURE 



DIKECTIOr^S: FOLLOWIi/J Ai(E WORDS TAKEi^ FROi^i KUl.G FU , PRIi\T THE 
BkSl^A^ O'dD. 



!• Establishing 

2. created 

3» produced 

l|o written 

5» happened 

6^ glances 

7# determined 

8. contemplatos 

9# embarrassed 

10- triumphantly 

11#- powerlessly 

12 • ay mpa the tic ally 

13- knocked 

obviously 

l5«^ keenly 
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COKTEXT CLUSES 



DIRECTI0IJ3: Read the Toll owing sentences from KUNG PU^ THEN 

write the meaning of the underlined word in the 
space after each sentence.. 



1. GALLAGHER (appealing) 

No, no, no. You're my luck. And 

a panbler worships that, (urging Cain to 

reconsiacr ) 



2. CLOSE TO Mrs. Gallagher, as she contemplates her husband* 3 

plea. She looks toward Cain, who is embarrassed listening 
to the conversation. 



3. Gallagher rushes off to gambling casino, as VJE CLOSE TOO^IIm, 

whose facial reactions disc lose that he is keenly aware of 
just what makes Gallagher tick. 



I4,. CLOSE on Cain, as his attention is diverted toward a 

foreign object lying at the foot of the hiXl. 



5» Cain closely scrutinizes the man's face , as we hear groans 

originating f rom t he body--communicating to us that he is 
still alive. 



